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ABSTRACT 



Intended for parents and others caring for young children, 
this viewer's guide and videotape leads adults along the path of child's 
language acquisition and demonstrates how to use a language-rich environment 
to communicate with infants, toddlers, and preschool children in ways to 
foster language development. The first half of guide presents an overview 

of the videotape and specific viewing objectives. Suggested discussion 
questions and research activities are also given. The remainder of the guide 
highlights stages in language development, elements of child-directed speech 
or "baby talk," and potential problems in language development. The 
accompanying videotape elaborates on 6 stages of language development, from 
early sound and babbling to core grammatical and vocabulary development, and 
discusses factors that may influence this development, such as personality or 
parenting styles. The remainder of the videotape demonstrates several ways 
parents and caregivers can help young children develop language: 
child-directed speech or "baby talk"; indirect correction of child's 
grammatical errors; language tour guide (e.g., naming articles in the grocery 
store or while dressing); language play; interactive reading; attention to 
environmental print; rhyming; and word games; moderate use of television; 
improving interactions, and most importantly, making time to talk with the 
child. (HTH) 
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Contents 

Children Learning Language: How Adults Can Help 

contains a 24 minute videotape and this guide, which 
owners of this program may duplicate for classroom use 
only. Catalog Number 212. ISBN 0-917159-78-0 

Overview 

Help infants, toddlers, and preschoolers communicate. 
Naomi Baron, author of Growing Up With Language: 
How Children Learn to Talk (Addison Wesley, 1992), 
guides viewers along a child's journey from babbling to 
complex sentences. She shows how parents and 
caregivers can create a language-rich environment that 
stimulates competency. The video explains: 

♦ Why caregivers suddenly begin speaking a new 
dialect (known as Babytalk) to their newborns. 

♦ How caregivers can correct language errors 
without discouraging kids from trying. 

♦ How to turn everyday activities like getting dressed 
and going shopping into wonderful opportunities for 
language growth -- and make it fun. After all, 
language IS child's play. 

♦ How to speak to a child in a stimulating way. 

♦ How to read to a child so the book becomes a 
creative conversation. 

♦ What caregivers in noisy crowded child care 
centers can do to enrich language learning. 

♦ How to play word games that children enjoy, and 
why you must sometimes expect kids to play not 
only with words, but with the rules of the game. 

♦ How children in non-English speaking homes best 
learn English. 

♦ How television and computers enhance and 
sometimes hinder language development. 

♦ How to assess articulation problems and stuttering. 
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Objectives 



After viewing Children Learning Language: How Adults 
Can Help and studying the accompanying handouts, 
viewers will understand: 

♦ Why a rich language background is important to a 
child's development. 

♦ Six milestones in children's language development. 

♦ Five factors that influence the age and manner in 
which a child speaks. 

♦ How a caregiver can provide a child with an 
enriching language background. 

♦ Characteristics of a strong multi-lingual program in 
schools. 

♦ The impact of television and computers on 
language learning. 

♦ Problems in language development such as 
articulation problems and stuttering. 

♦ Problems in adult - child interaction and how to 
resolve them. 

Before Showing This Tape 

Explain that the letter "c" appears before children's ages. 
The "c" stands for the Latin word circa, which means 
"around." For example, "c 6 - 12 months" means "around 
six to 12 months." 
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Suggested Questions for Discussion 

1. Why is an enriching language background important to 
a child? 

During the first six years , the brain pathways are 
established for first and second language learning. 

2. Naomi Baron tells a story about a father in a waiting 
area who never spoke with his child. Discuss this incident. 
Tell students that when the mother joined the father and 
baby she also failed to talk to the child. Do students think 
this is common? Why? 

Research indicates that teenage parents speak less to 
their children than older and more educated parents. 
Teenage parents often do not have rich life experiences 
and educational background that give adults a lot to say to 
children. 

3. Duplicate and discuss the six stages in children's 
language development printed on page 8-9 of this guide. 

4. Name some reasons children differ in the age and 
manner in which they start to speak. 

5. Discuss baby talk. Duplicate and discuss the hand-out 
on page 10. 

Which examples help an adult feel connected with 
children? 

Which examples are a kind of teaching? 

6. How should a parent or caregiver correct a child's 
grammatical errors? 

Don't say , "You said that wrong. " 

Incorporate the correction into your response. 

If a child says "I goed home" say "Oh, you went home 
yesterday. " 

Children hear and learn gradually. Grammatically correct 
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language takes time to develop. Children eventually 
correct their own errors. 

7. Judging from the scenes in the videotape, what did 
Todd and Amy's parents do to enrich their children's 
language learning? 

Watched television with them and talked about what they 
saw. 

Read books and used "wh" questions (who, where, why 
etc.) 

Joined in their play 

Talked to them in a rewarding way during everyday 
activities 

Engaged in word play (e.g., with opposites or rhymes) 
Referred to written words during conversations 

8. Discuss how Molly's mom was an effective "language 
tour guide" in this exchange at the grocery store: 

Molly: Take that home! 

Mom: This is a pineapple. Can you say pineapple? 
Molly: Pineapple. 

MOM: Feel it. Is it kind of prickly? 

Molly: Yea. 

MOM: Is it heavy? Hold it... 

Molly's mother taught the word "pineapple" and had Molly 
repeat it. She used the imaginative adjective "prickly" and 
taught the word by having Molly experience just what 
"prickly" is. She also helped Molly experience what 
"heavy" means. 

9. Duplicate and discuss pages 11-12, "Problems in 
Language Development." 
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Research Activities 
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1 . Prepare a report on why language development is 
important to a child. 

2. Survey parents who have both male and female 
children. 

Ask if their sons or daughters started speaking earlier. 

Ask how they see heredity influencing their children's 
language development. 

3. Interview parents from a culture that is different from 
your own. Ask them if there are "unspoken rules" 
regarding adult-child communication. 

4. Play the rhyming game and opposite game with a child. 
Have younger children give only one example for each 
rhyming word. 

I say bed; you say... (red) 

I say car; you say (far) 

Record your exchange with the children and discuss your 
observations with the class. 

5. Read a book to a child and use questions with who, 
what, where, when, how or why to engage her in 
conversation. Describe to your class how the child 
responded. 

6. Observe a bi-lingual program at a local elementary 
school. Try to answer these questions in a report to your 
class: 

Are the children becoming fluent in English? 

While at school do children speak English when they are 
outside their classrooms? 

What support programs outside of formal English classes 
are being used to help children develop conversational 
skills? 

6 Children Learning Language 
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7. Identify and play some children's computer games that 
encourage early literacy. Evaluate them and report to 
your class. 

8. Observe adult-child communication in a child care 
center. 

Do the children hear language addressed to them 
individually? 

Do the teachers encourage individual responses from the 
children? 

What suggestions would you make for improving the 
language learning environment at the center? 
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Stages in Language Development 
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Early Sounds 
Birth to c. 6 months 


Cries, gurgles, squeals 
Cooing begins around 

3 months. 


(D 

Babbling 

c. 6 - 12 months 


Sounds organized into 
meaningless syllables. 
Child experiments with 
tongue, teeth, and lips 
to produce sounds. 

Some children stop 
babbling when they 
begin using identifiable 
words; others mix babbling 
with meaningful speech 
for several months. 


(D 

One Word 
Utterances 
c. 9 - 14 months 


First identifiable words. 

Some children begin 
speaking in phrases 
("All gone"), but in the child's 
mind the phrase is equivalent 
to a single word. 


<D 

Two-Word 
Combinations 
c. 18-30 months 


Most children begin combining 
words between 18 and 30 
months. Typical combinations 
include adjective plus noun 
(e g. "big ball") or verb plus noun 

(e g. "want cookie"). 
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Core Grammatical 
Development 
c. 24 months - 5 
years 



During the next 3-4 years 
children master most of the sound 
system, learn thousands of words, 
and gain control over most 
grammatical constructions. 



© 

Continuing 
Language 
Development 
c. 5 years plus 



Children learn the final 
details of sound, grammar, 
and meaning, (e.g., children finally 
master the use of w, j, and r; the use 
of irregular plural nouns and past tense 
verbs such as children and went ). 
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Child Directed Speech or "Baby Talk" 



SOUND 

Higher pitch than normal language addressed to adults 

Louder volume 
Slower rate of speech 
Clearer pronunciation 

Emphasis on one or two words in a sentence 
Echo child's incorrect pronunciation 

MEANING 

Substitutions ( choo choo instead of train ) 

Diminutives (kitty tor cat) 

Echoing child's invented words (using a child's 
onomatopoetic name of ish for water) 

Coining nonstandard words (labeling a pigeon a 
pigeon-bird) 



GRAMMAR 
Grammatically simple utterances 
Short utterances 

Use of nouns in place of pronouns ("Daddy wants Alex 
to brush his teeth.") 

Intentional ungrammatical usage ("No eat!") 

CONVERSATION 

Restricted topics (Generally limited to the present, 
immediate past, or very near future) 

Both questions and answers given by adult ("Shall we 
change your diaper now? Yes? O.K.") 

More questions, fewer declarative statements 
Repetition of own utterances ("Would you like some 
cheese? Would you like some cheese?") 

© 1996 Naomi Baron. Reprinted with Permission 
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Problems in Language Development 



Some children don't talk very much. That may or may not 
indicate a real language problem. Speech-language 
therapists speak of some children having specific 
language impairment, which means they are slow to 
talk. A number of children will outgrow the problem, but 
others will need speech-language therapy. 

Another possibility when children are slow to talk is that 
they don't hear much language in the home. We can't 
expect children to develop a solid linguistic base if they 
don't have a rich model. 

Here are five ways a caretaker can assess a child's 
language development: 

(D Conduct an informal hearing test . 

Build on words you think the child knows. 

"I'm going to say a word. You say the same thing back to 
me." 

If the child can't repeat the word, it may be because he or 
she can't hear you. It's very important to get children's 
hearing tested if you suspect any problems. Children who 
have had many ear infections are prone to temporary 
hearing loss, which can affect language learning. 

© Observe the child when he thinks you aren't there 

Sometimes a child will talk when no one is around and not 
talk very much when other people are present. 

© Check what the child understands. 

Try commands. Say to the child, "Please bring me the box 
that's on the sofa." Make sure there is another item, such 
as a book, on the sofa as well. If the child brings you the 
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wrong item, he or she may not understand what you are 
saying. 

® Understand the home language situation. 

Determine what kind of language- and how much is used 
in the home. Do the adults speak English? Do they 
speak it fluently? Is there much conversation (in any 
language) in the home? Much play with language (e.g. 
rhymes, language-based jokes)? 

® Answer these questions: 

♦ At what age did the child enter each of the 6 stages 
of language development? Is it on the early side or 
the late side? If late, how late? 

♦ How much does the child talk? Did she do a lot of 
babbling as an infant? 

♦ How often does she put words together? Very 
often? Infrequently? Does she put more than two 
words together? 

A Case Study 

A three-year-old was slow to do a lot of active language 
production. His nursery school teacher was convinced 
the child was language delayed because he never talked 
in class. One day the child's mother was late in picking 
him up. While the teacher was busy tidying the room, all 
of a sudden the child began reading aloud the alphabet 
banner that was mounted on one wall. 

The teacher had never heard him speak this much in six 
months. Obviously the child was developing language, but 
apparently didn't like to talk spontaneously when others 
were around. 




12 Children Learning Language 

U 



LEARNING SEED 330 TELSER ROAD LAKE ZURKH, ILLINOIS 60047 



O 1 r~ 

ERLC 1 D 

r ttmwsasitisLM 



® 

U.S. Department of Education 

Office of Educational Research and Improvement (OERI) 

National Library of Education (NLE) 

Educational Resources Information Center (ERIC) 

REPRODUCTION RELEASE 

(Specific Document) 



I. DOCUMENT IDENTIFICATION: 



Title: 

Children Learning Language: How 


Adults Can Help. (Study Guide) 




Author(s): (l/cjs 1 


^ 5ch.raYi\ 




Corporate Source: 

U/L^mn<y 


Publication Date: 

mi 



II. REPRODUCTION RELEASE: 



In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents announced in the 
monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually made available to users in microfiche, reproduced paper copy, 
and electronic media, and sold through the ERIC Document Reproduction Service (EDRS). Credit is given to the source of each document, and, if 
reproduction release is granted, one of the following notices is affixed to the document. 

If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following three options and sign at the bottom 
of the page. 





The sample sticker shown below will be 
affixed to all Level 1 documents 



PERMISSION TO REPRODUCE AND 
DISSEMINATE THIS MATERIAL HAS 
BEEN GRANTED BY 



The sample sticker shown below will be 
affixed to all Level 2A documents 









\® 



TO THE EDUCATIONAL RESOURCES 
INFORMATION CENTER (ERIC) 



Level 1 

i 



The sample sticker shown below will be 
affixed to all Level 2B documents 



PERMISSION TO REPRODUCE AND 
DISSEMINATE THIS MATERIAL IN 
MICROFICHE. AND IN ELECTRONIC MEDIA 
FOR ERIC COLLECTION SUBSCRIBERS ONLY, 
HAS BEEN GRANTED BY 



6 



& 






\®_ 



TO THE EDUCATIONAL RESOURCES 
INFORMATION CENTER (ERIC) 



2A 



PERMISSION TO REPRODUCE AND 
DISSEMINATE THIS MATERIAL IN 
MICROFICHE ONLY HAS BEEN GRANTED BY 



A* 






3 ? 



<o ( 

TO THE EDUCATIONAL RESOURCES 
INFORMATION CENTER (ERIC) 



2B 



1/ 



Levet 2A 

t 

□ 



Level 2B 

I 



heck here for Level 1 release, permitting reproduction 
and dissemination in microfiche or other ERIC archival 
media (e.g , electronic) and paper copy 




Check here for Level 2A release, permitting reproduction 
and dissemination in microfiche and in electronic media 
for ERIC archival collection subscribers only 



Check here for Level 2B release, permitting 
reproduction and dissemination in microfiche only 



Documents will be processed as indicated provided reproduction quality permits 
If permission to reproduce is granted, but no box is checked, documents will be processed at Level 1. 



1 hereby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce and disseminate this document 
as indicated above. Reproduction from the ERIC microfiche or electronic media by persons other than ERIC employees and its system 
contractors requires pe omission from the copyright holder, Exception is made for non-profit reproduction by libraries and other service agencies 
to satiny information, needs of educators ip response to discrete inquiries . ns 

dli i llaL u I d vfv , titaxhiX' rrodacgx. 


Signwur/b: , ^ 

IvuUiM Wd 330 filhcfZ (XdL 


Printdfc Name/Position/Title: / y . . 

ni- s<k- frsvwo W 


Organizatton/Addrels 

CclKc laAlcL li U(30^ 7 


TSEfctoL & CLbl. 


FAX. , . 

W/' 


E-Mail Address CO ft (, 


“7 ih Hf 



(over) 



III. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE): 

If permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availability of the document from another source, please 
provide the following information regarding the availability of the document. (ERIC will not announce a document unless it is publicly 
available, and a dependable source can be specified. Contributors should also be aware that ERIC selection criteria are significantly more 
stringent for documents that cannot be made available through EDRS.) 




IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER: 

if the right to grant this reproduction release is held by someone other than the addressee, please provide the appropriate name and 
address: 




V. WHERE TO SEND THIS FORM: 



Send this form to the following ERIC Clearinghouse: 



Karen E. Smith, Acquisitions Coordinator 
ERIC/EECE 

Children’s Research Center 
University of Illinois 
5 1 Gerty Dr. 

Champaign, Illinois, U.S.A. 61820-7469 



However, if solicited by the ERIC Facility, or if making an unsolicited contribution to ERIC, return this form (and the document being 
contributed) to: 

ERIC Processing and Reference Facility 
1100 West Street, 2 nd Floor 
Laurel, Maryland 20707-3598 

Telephone: 301-497-4080 
Toll Free: 800-799-3742 ’ 

FAX: 301-953-0263 
e-mail: ericfac@inet.ed.gov 
WWW: http://ericfac.piccard.csc.com 

O 

£JT [( r -088 (Rev. 9/97) 

ijaa^EiaEVIOUS VERSIONS OF THIS FORM ARE OBSOLETE. 



